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[bookmark: _Toc104396157]EXECUTIVE SUMMARY
More than 2 decades of conflict have devastated Abari’s education system. It is estimated that over 150,000 children in Abari remain out of school. Over 60% of these out-of-school children are girls, with this gender disparity reaching even higher rates in certain provinces.

Abari continues to be in a situation of growing insecurity which, combined with high rates of population movement, is putting additional pressure on the already fragile education system. Recent surveys indicate that over half of returnee and IDP girls and boys do not have access to learning opportunities due to government schools lacking the capacity to absorb them, in addition to a lack of documentation, costs, language barriers and continued discrimination and stigmatisation of displaced boys and girls.

Education continues to be targeted by armed groups, with schools being used as military battlegrounds and children facing heightened risks on the way to school. According to a recent study by the Global Coalition for Protection of Education from Attacks, incidents of documented threats and intimidation of teachers have increased dramatically in the last few years, mostly directed at girls’ education.

In light of the above, it is fundamental to ensure that all boys and girls in Abari have the right to access quality education in a safe and protective learning environment. The proposed project aims to provide community-based education for returnees (documented and undocumented), IDPs (conflict and natural disaster affected), vulnerable host communities and children with disabilities in the most affected provinces. The overall objective of the program is to improve access to quality and inclusive education in emergencies and to provide a safe learning environment for conflict-affected boys and girls aged 5 to 15 years old.

Four areas of expected results will contribute to the overall programme objective:

1. Increased access to quality basic education for IDP, returnee and host community boys and girls.
2. Increased continuity of education for emergency-affected girls and boys.
3. Improved quality learning for emergency-affected girls and boys.


Abari’s Education System

More than two decades of conflict have devastated Abari’s education system. Primary school completion rates remain low, especially for girls and children in rural areas. Below are some major reasons for the low completion rate of girls: i) negative traditions where some families do not allow their girls to go to school after grade 6 ii) lack of female teachers iii) long distances iv) insecurity v) lack of segregated WASH facilities in schools and, in some cases, vi) household chores that prevent girls from completing their education level. Progress is being made on re-establishing the education system in Abari, with an increase in the number of primary school students. According to the National Risk Vulnerability Assessment 2019- 2020, gender disparities persist, with only 40% of girls completing their primary level education compared to 70% of boys.

In addition, assessment findings indicate that over half of returnee girls and boys are currently out of school due to government schools lacking the capacity to enrol additional children, a lack of required documentation to facilitate enrolment, cost factors, language barriers and discrimination by host communities, all accentuated by competition for limited education facilities.

In terms of quality learning, studies show that the level of proficiency in language and mathematics for grade 6 students is equal to grade 4 students in neighbouring countries. Structural challenges, inefficient resource management and corruption further hamper access to quality education.

Escalating levels of conflict, the return of previously displaced children and forced displacement threaten to reverse these gains in the education system. Insufficient, damaged or inaccessible physical education infrastructure has been a major impediment to education access in Abari. Only 51 percent of schools have buildings according to the Ministry of Education (MoE). 

Attacks on educational facilities continue to be a critical issue in Abari with 20 schools occupied by armed groups in 2021 – almost double that in 2019. At times these schools are used as battlegrounds to reinforce military positions. 


[bookmark: _Toc104396161]PROJECT JUSTIFICATION
The influx of returnees and   continuous displacement of children is putting a strain on the already under-resourced education system in Abari. As a result, displaced, returnee and refugee children have little or no opportunities to access any form of learning. Ensuring all children have access to safe and protective learning environments is not only a fundamental right but is crucial to reduce exposure to further protection risks, while also  ensuring children affected by the conflict have the same opportunities as their peers to secure their future.
A rapid needs assessment also highlighted a severe lack of space in public schools, long distances to schools especially for girls (over 3 km) as well as the insecure and poor economic conditions of displaced and host families which prevent children from availing themselves of their right to education. Insecurity and long distances specifically prevent girls from attending schools. These children are in critical need of access to quality education in a safe and protective environment, with psychosocial support. The above situation can affect the lives of men, women, boys and girls in one way or another but children and women are the most vulnerable group. Host community schools are overcrowded, children study in multiple shifts and often without adequate infrastructure and learning facilities. Consequently government schools do not have the capacity to absorb extra IDPs and returnee children. Communities and the MoE therefore regularly request the support of organisations to fill this critical gap and support their children in accessing quality education in a safe and protective environment.












[bookmark: _Toc104396162]PROJECT DESIGN
Overall Objective: Improved access to quality and inclusive education in emergencies  and a safe learning environment for conflict-affected boys and girls aged 5-15.

Result 1: Increased access to quality basic education for IDP, returnee  and host community boys and girls.
The strategy to achieve Outcome 1 entails the following intervention results, expected to contribute to an increased percentage of girls and boys enrolled in primary and pre-primary education in the locations under consideration (see also attached Logical Framework):
Output 1.1. Pre-schooling and CBE/EiE classes are established and IDP, returnee and host community boys and girls are enrolled
Successful methods need to be scaled up in Abari to ensure that girls get a basic education. Community-Based Education (CBE) is widely recognised as the most effective pathway for expanding education access for out-of-school children in Abari, with various research and programme evaluations demonstrating that CBE is linked to children’s increased enrolment, attendance and learning, as well as reductions in gender disparity across enrolment and educational achievement. CBE has proven to be a particularly effective means of promoting educational access for girls in rural communities where substantial barriers exist both to the establishment of formal schools and to female attendance in formal education. The CBE model achieves these results through cost-effective community-based approaches that bring free education closer to children. This is particularly important for girls, for whom education within walking distance is critical to mitigate risks associated with walking long distances in insecure environments.
The CBE programme includes (1) Community-Based Schools/Classes (CBSs), providing primary education (grade one to grade three) to children aged seven to nine. To ensure quality and consistency  with education delivered through national public schools, all CBE classes will follow the required annual hours per grade level as described in the MoE policy and guidelines. Professional development trainings will also be provided for teachers.

The minimum package, as per the revised CBE policy (January 2018), includes a range of set activities, including (1) Identification of sites/community needs assessment (2) Community mobilisation (3) Identification of teaching personnel (4) Training of teachers (5) CBE policy training (6) Distribution of teaching, learning, recreational and school materials, including textbooks12 (7) Payment of teacher salaries and (8) Supervision, monitoring and reporting of activities.

In respect of the above, it is to be noted that students at CBE schools do not pay school fees and are provided with all required materials and textbooks, helping to overcome obstacles to access associated with poverty - i.e. students or their families do not have to meet any direct costs associated with study, thus helping to mitigate the impact of poverty as a barrier to education.

Under this component, XY and XX will target xxxx children (50% girls) in all the considered areas. This number of children will be accommodated in xxxxx CBE/EiE classes. The same number of teachers (xxxxxxxx) will be recruited, with a focus on female teachers, and trained to teach the students. The teachers will also receive teaching kits each year. The students will be supplied with xxxxxxxxx learning kits and xxxxxxxxxx hygiene kits each year. xxxxxxx classroom kits shall also be provided every year for the classes established.

Pre-school education is a new concept in Abari, providing a ‘bridge-year’ for 6 year old girls and boys before starting grade 1 in order to overcome the high drop-out rate and prevent children repeating the year in the first years of primary education. As such, one year of community-based pre-school education will be provided, in addition to the traditional primary school education through CBSs. Pre-school classes will be set up in proximity to existing CBSs. 


Output 1.2. Communities, School Management Committees (SMC), Community Education Committees (CECs), School Councils (SC) and other education stakeholders such as religious leaders and local leaders receive necessary trainings and orientation to mobilise the community and support the enrolment of boys and girls in CBE/EiE classes, pre-schools and CFSs
Here the programme will focus on social and behavioural change communication, through awareness raising and sensitisation of key stakeholders on issues such as the importance of education, pre-primary education and what it entails, gender and disability, along with other activities such as enrolment campaigns. 


Output 1.3. Age-appropriate teaching and learning materials are provided to emergency-affected communities.

While the recent national curriculum for students and teachers will be applied in CBEs (grade 1-3), the emergency focus of these activities requires the development and adaptation of additional context-specific, emergency-related teaching materials and modules. This can include, but is not limited to, psychosocial training materials for teachers and teaching and learning materials related to peace education, hygiene education and disaster risk reduction. 
This means that we will make use of the current MoE teacher and learning materials in the first year and also develop new teaching and learning materials. For years 2 and 3, this programme will implement and disseminate additional EiE thematic and context-specific materials and modules in CBEs, and will include them in the annual teacher trainings. Attention will also be given to ensuring that the learning materials are as appropriate as possible for students with learning difficulties.



Result 2: Continuity of education for emergency-affected girls and boys is increased

Interventions under this output aim at achieving a continued and sustained educational pathway for girls and boys, ensuring a smooth transition to higher grades within the national formal public school system after completion of their schooling provided in CBSs.

Output 2.1: Effective coordination and information sharing with MoE and hub schools enables girls and boys enrolled in CBEs to transition to higher grades.

In order to provide a smooth transition from CBEs to hub schools, activities such as the establishment of an effective attendance tracking system and monitoring of student progress at CBEs will be put in place. This will be shared on a regular basis with the MoE. The MoE will allocate a registration number to each student from the CBE to ensure they are able to register in a formal government school after completion of CBE.

In addition, in order to encourage transition of students to higher grades after completion of the CBE, the organisation will facilitate exchange visits to the hub school. This will prepare and expose students from the CBE to the formal school environment, with the aim of encouraging transition and increasing retention – avoiding drop-outs after completion of the CBE.


Output 2.2: Teachers from hub schools benefit from professional development using child-friendly, gender-sensitive and inclusive teaching methodologies.

Specific activities will target hub school teachers in order to facilitate and contribute to a smooth transition process of students from outreach classes to these national formal/public schools. This will be achieved through training, orientation and planning sessions related to student transition planning and associated guidelines and processes. Teaching staff will also learn skills in how to support children with different types of learning difficulties in order to support their learning and avoid drop outs.



Result 4: Quality of learning for emergency-affected girls and boys is  improved
Output 3.1: Capacity enhanced of STAKEHOLDERS: teachers, pre-school teachers, programme staff, partner and CPAN members, by providing trainings, organising experience-sharing workshops and conducting “lessons learnt” events.

Interventions under this strategic result will contribute to enhanced teaching competencies of teaching and support staff.
Teachers will be trained using the newly updated standardised MoE package, which includes a comprehensive teacher training module on the following topics:

· Methodology
· Orientation to teaching
· Annual lesson planning
· [bookmark: _GoBack]School management
· Gender
· Teaching children how to read
· Conflict resolution
In order to strengthen the system the organisation will train District Education staff on monitoring and supervising quality learning and teaching in the classrooms.


Output 3.2: Students’ learning is regularly assessed in CBEs

Students are assessed using the agreed tool to ensure they are placed in the correct grade when enrolling in CBEs. In addition, the organisation will undertake assessment of learning outcomes at the start of the project and at the end of every academic year to monitor progress on literacy and numeracy.

In addition, the organisation will work closely with teachers and provide continuous support to ensure learning outcomes are being assessed informally on a regular basis inside the classroom. This will enable teachers to tailor learning to children based on needs.


Output 3.3: Increased awareness among community members (including parents) on child protection and literacy development of children.

Studies have highlighted the need for continuous engagement of communities and parents to support the learning of their students, especially girls. Due to limited resources, the organisation will not be able to undertake trainings for all parents and communities and as such will use an innovative approach. We will conduct local radio campaigns with literacy boosting messages and techniques, teaching parents how to support their children’s literacy in the home. 
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Studies have highlighted the complex links and correlations between education and conflict. As seen over the last few decades, the on-going conflict in Abari has critically damaged the education system. Education continues to be targeted by armed groups, further contributing to the deterioration of the system and exposing children to heightened risks when at school, rather than providing a protective environment.
Education has the potential to further fuel conflict by creating division between populations, marginalising minority or religious groups and instilling behaviours and attitudes that can further contribute to the already growing tension. If however policy makers and teachers are aware of the potential leverage of education, it can also be used as a peacebuilding tool, through the promotion of tolerance, acceptance and equal access for all.
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Abari is highly prone to natural hazards such as flooding, earthquakes, landslides and droughts, due to its geographical location and years of environmental degradation. The proposed project will mainstream disaster risk reduction, in order to reduce children’s exposure and therefore enhance their overall protection.
A core element of the program will be to develop and implement materials related to disaster risk reduction, based on the comprehensive school safety framework. These materials will then be used in classrooms to teach children about disasters, risks and protective behaviours. 


Sustainability
To ensure the sustainability of the project we will obtain approval  from  the  government/MoE in order to facilitate the transition of the CBE students into government schools after completion of the three year CBE. Part of the commitment of the government will be that they take on the monitoring of these children together with the school management, with the aim of encouraging and ensuring that children remain in school and continue their education. We will provide support in order to boost the absorption capacity of government schools through the School Improvement Plan (SIP), teacher training and other means of technical support, such as evaluation methodologies.
All CBE/EiE classes will be transitioned to government schools and the establishment of pre-schooling in remote communities will also support the MoE in the implementation of their pre-primary policy, currently under development.
In addition we will support community-based structures such as school management and community elders, in order to enhance governance and ownership of CBEs. We will create awareness in the community and among parents regarding the importance of education for their children, especially girls. It is expected that this will create lasting behavioural changes in communities.


[bookmark: _Toc104396173] Monitoring, Evaluation, Accountability and Learning
A Monitoring, Evaluation, Learning and Accountability (MEAL) plan will be developed to ensure quality performance monitoring and timely, efficient and effective decision-making. The MEAL plan will articulate how quantitative and qualitative progress indicators of the expected outcome and output levels will be tracked, measured, validated and analysed. Data and information will be collected using various methodologies, approaches and data/information collection tools such as attendance sheets, training records, inventory checks, pre-and post-tests and classroom observation assessments among others. As an integral part of data quality assurance and quality control, MEAL staff will undertake regular field visits and spot checks, promoting quality standards and timely feedback from targeted beneficiaries and stakeholders. All data and information gathered, to the extent feasible, will be disaggregated and analysed by gender, disability and status of girls and boys, whether IDP, returnee or from host communities.


