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Cross-cutting issues: Gender


Objectives
[bookmark: _Toc522623219]By the end of the session, participants will be able to:
Discuss the relevance of gender to child protection in humanitarian action
Reflect on potential opportunities and challenges for incorporating gender into CP programming

Key Learning Points
To further explore content on the key learning points listed below, please refer to the “Additional Resources” section at the end of the session. 
Gender plays a critical role in how children are treated and how their rights are respected within families and communities. The gender norms of societies influence girls’ and boys’ different experiences, potential and risks. These ‘gendered norms’ also affect children with non-binary gender identity or sex characteristics, such as those who identify as lesbian, gay, bisexual or transgender or who are intersex. Pre-existing gender inequalities tend to increase during a humanitarian crisis. For example, girls face greater risks of child marriage and boys may be more vulnerable to forced recruitment. Transgender children may be at greater risk of prejudice, stigma, violence and face difficulties accessing humanitarian services. Analyses of children’s risks and resilience related to gender should be conducted throughout the programme cycle. Gender also impacts family dynamics and care arrangements for children. Interventions should:
Be informed by robust gender analysis
Be sensitive to the root causes of gender discrimination and inequality
Avoid reinforcing or continuing gendered power relations
Support gender equality whenever possible.
Session outline
	Topic
	Methodology
	Time

	Session Introduction
	Trainer input
	5 min

	Relevance of gender to CPHA
	Individual exercise and plenary discussion
	30 min

	Current challenges in our own work
	Small group discussion
	15 min

	Opportunities for gender-sensitive interventions
	Peer consulting
	40 min

	Session recap
	Trainer input
	5 min

	Total
	95 min



Instructions for facilitator
	Methodologies Face to Face
	Methodologies Remote
	Time

	Session introduction
Welcome the participants and introduce the session objectives.
	

	
5 min

	Relevance of gender to CPHA
Explain that to begin with, we are going to think about why it is necessary to consider gender in CPHA programming.
Instructions: Show slide 82. Make sure everyone has a pen and paper. Ask everyone to divide their paper into 4 sections. Explain that you will read out four short stories about children in humanitarian settings. As they listen to each story the participants should draw the child in one section of their paper. Encourage them not to think too much about this and just to draw the first child they picture as they hear the story, but to create a specific character. Note that there is no right or wrong answer. 
Read each story, pausing briefly in-between to allow the participants to finish drawing. 
*Be careful not to use any gendered pronouns in the stories.* 
1. Child A is 14 years old and lives with their grandmother. Child A attends school and does well in all their classes. Lately Child A has noticed that their grandmother is being visited more and more often by an unknown grown-up. One day Child A discovers that their grandmother is arranging their marriage to this unknown grown-up. 
2. Child B is the oldest of five siblings and lives in a rural area, in a country with an internal conflict between opposing armed groups. Child B used to attend school but since their father was killed in the fighting, there has not been enough money to pay for uniforms and school books. Now Child B is working as a messenger for one of the armed groups. It is scary but in return, Child B’s family is safe from the group. 
3. Child C is 12 years old and one of three siblings. When schools were closed during the first wave of the COVID-19 pandemic, all three siblings had to stop going to school and try to learn from home. Child C did not do much school work at home and instead helped their mother with household chores and looking after the other siblings. Now schools are open again but Child C has not gone back. 
4. Child D is 15 years old and lives in a big city. Child D’s neighbourhood was recently severely affected by flooding and now most children in the area are receiving support from humanitarian organisations. Child D does not have access to the same support. Child D does not feel welcome in the child-friendly spaces. Even when they walk past, the other children call them names and throw stones at them. 
Ask the participants to turn to the person next to them and compare their drawings. Allow 2 minutes. 
Then ask the pairs to join another pair to create groups of four and compare again. Allow 5 minutes.
Bring the whole group back together and ask for any thoughts. Use the prompt questions as needed:
How easy was it to picture the children being described?
What assumptions did you make?
What similarities and differences were there in the drawings in your group?
If it has not come up, recap each scenario and ask what gender of child the participants drew. 
Explain: Gender plays a critical role in how children are treated and how their rights are respected within families and communities. The gender norms of societies influence girls’ and boys’ different experiences, potential and risks. These ‘gendered norms’ also affect children with non-binary gender identity or sex characteristics, such as those who identify as lesbian, gay, bisexual or transgender or who are intersex. Pre-existing gender inequalities tend to increase during a humanitarian crisis. For example, girls may face greater risks of child marriage and boys may be more vulnerable to forced recruitment. Transgender children may be at a greater risk of prejudice, stigma, violence and/or face difficulties accessing humanitarian services. They may also lack the support of their families.
Take as many examples as possible from participants and explain that gender and other factors impact how children experience events as well as how they interpret them.
For instance, findings from a study in Gaza suggest that parents in situations facing extreme threats tended to protect and restrict girls whereas they tolerated or encouraged boys to actively participate in the conflict, resulting in different exposure to risk factors and harmful outcomes as a function of gender, even within the same household.[footnoteRef:1] [1:  Understanding Risks and Protective Factors in Humanitarian Crisis, Alliance for Child Protection in Humanitarian Action, 2021] 

Similarly, in studies related to Children Associated with Armed Forces and Groups (CAAFAG), it was found that females experienced higher levels of Sexual and Gender-Based Violence (SGBV).[footnoteRef:2] [2:  Understanding Risks and Protective Factors in Humanitarian Crisis, Alliance for Child Protection in Humanitarian Action, 2021] 

Generally, females experience greater risk of Sexual and Gender-Based Violence in political conflicts or war, whereas males are at greater risk for exposure to nonsexual violence in armed conflict.
Transgender children may avoid seeking help out of fear of further discrimination or harm. They are at greater risk of pathologisation - a process where others assume gender identity caused a mental illness.[footnoteRef:3]  [3:  https://www.refworld.org/docid/4e6073972.html ] 

	






Run the first part of the activity as written, with participants drawing pictures with pen and paper. 



























Explain that discussions will be in pairs and then breakouts will be merged after a couple of minutes and the pairs should discuss in a group of 4. 

Launch breakout rooms of pairs. Time 2-3 minutes, then combine breakouts to make groups of 5. Time 5 minutes then close the breakout rooms.
	
30 Min

	Current challenges in our own work
Show slide 83 and explain that analyses of children’s risks and resilience related to gender should be conducted throughout the programme cycle. Gender also impacts family dynamics and care arrangements for children. Interventions should:
Be sensitive to the root causes of gender discrimination and inequality
Avoid reinforcing or continuing gendered power relations
Support gender equality whenever possible.
Instructions: show slide 84 and organise the participants into pairs. It may be helpful to work with colleagues from the same organisation for this activity, so offer this option if applicable to the group. Otherwise, arrange randomly into pairs. 
Explain that for the next 15 minutes the participants should discuss with their partner what challenges they face in relation to making their CPHA interventions gender-sensitive. What obstacles do they face? What is complex or difficult? 
Remind them not to discuss solutions at this stage, but to make a note of the challenges related to supporting gender equality and gender-sensitive programming, and identify their one most important challenge. (Note, if working in an organisational pair this should be one shared priority. If working in random pairs, each member of the pair may have a different priority.)
Circulate between the groups to observe and support as required. 
	

















Prepare breakout rooms of pairs, either randomly, or with colleagues from the same organisation. 


	
15 min

	Opportunities for gender-sensitive interventions
Bring the group back together and explain that for the rest of this session we are going to think about potential solutions, using a peer consulting methodology. 

Instructions: show slide 85 and explain how the activity works. One participant will be the ‘client’. They will read their top challenge to the plenary. Then each remaining participant will respond with one sentence. This can be:
A suggested action
A question to further the client’s thinking
A source of further support or a resource
The client’s role is to listen to the suggestions and note down those which resonate with them. They should not respond or start a discussion at this stage. Follow-up can happen outside of the session if someone offers their help. 
Check for understanding. 
Invite a volunteer to be the first client and run the activity. Be sure to keep things moving and do not allow the other participants to spend too long on advice. The aim is to generate lots of possible ideas which the client can choose from.
Repeat with the other participants. Depending on the size of the group, you may choose to run two rounds in the full plenary to demonstrate and then split into two smaller groups for the remaining ‘clients’ to allow time for everyone.



	








Copy and paste this list into the chat as a reminder.










If splitting the group, prepare a breakout room for half the group and have the technical producer facilitate the activity in the second group. 

	
40 min

	Session wrap-up
Remind participants that they can use their learning log at any time to make a note of key learnings and wrap up the session by showing slide 86. 

Reflective practice - suggested questions: 
What can you do with what you have learnt today about gender in your own CPHA programmes?
What is the most important thing you have learnt?
	



	
5 min


Supporting Information
Additional Resources
Understanding Risks and Protective Factors in Humanitarian Crisis, Alliance for Child Protection in Humanitarian Action, 2021
2021 IASC Gender and Age Marker 
Need to Know Guidance: Working with Lesbian, Gay, Bisexual, Transgender, Intersex and Queer Persons in Forced Displacement, UNHCR, 2021 
Tip sheet on applying the UNHCR age, gender and diversity policy to LGBTIQ+ persons @  https://www.unhcr.org/protection/operations/60db21c9254/tip-sheet-applying-unhcr-age-gender-diversity-policy-lgbtiq-persons.html
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