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     In situations of armed conflict and natural disaster worldwide, Child Friendly Spaces (CFS) have become widely used as a first response to children’s rights to protection, psychosocial well-being, and nonformal education. Broadly, the purpose of CFS is to support children’s resilience and well-being through community organized activities conducted in a safe, stimulating environment. The specific objectives are to: (1) mobilize communities around the protection and well-being of children, including highly vulnerable children; (2) provide opportunities for children to play, acquire contextually relevant skills, and receive social support; and (3) offer intersectoral support for all children.

     There are many significant challenges to the implementation of CFS and the attainment of these objectives. The urgency of large-scale crises makes it very difficult to take stock of what is already there, build upon existing resources, and develop culturally appropriate approaches. In addition, contextual differences in emergencies (e.g., armed conflict vs. disaster, urban vs. rural, mass use of displaced camps vs. other living arrangements) make it difficult to apply universal approaches. The capacities of local staff and animators may be low and require ongoing work on capacity building and strengthening. Often there is uncertainty about how to measure outcomes, leading to an emphasis on process indicators that do not provide information on whether the objectives defined above were actually achieved. 
     At field level, practitioners have asked for better tools and resources to use in helping them to organize effective CFS. This toolkit  reflects inputs from many different agencies and aims to provide useful supports for busy practitioners in developing and enriching CFS. The toolkit is the product of collaboration between the Education Cluster, the IASC Reference Group on Mental Health and Psychosocial Support in Emergency Settings, and the Child Protection Working Group. The toolkit is intended to be used in conjunction with the Interagency Guiding Principles on CFS. It is intended to be a working, evolving set of resources that will grow and mature over time in keeping with the experiences of many agencies in different emergencies. 

     This paper consists of three sections, the first of which outlines the methodology used to develop the toolkit. The main section of the paper consist of matrices of selected tools presented together with brief descriptions of their content, strengths and weaknesses. These tools are organized according to the principles listed in the Principles of CFS document. Two exceptions are the tools pertaining to management and materials, respectively, which are cross-cutting and provided at the end.  The third section identifies gaps that need to be filled in order to develop a more comprehensive inter-agency toolkit.
I. Methodology

     The methodology of this tools review included three stages: collection, preselection, and more extended review and selection of the most helpful tools. To collect tools, an invitation to submit relevant materials was sent out globally through the networks of the Child Protection Working Group, the Education Cluster, the INEE, and the IASC Reference Group on Mental Health and Psychosocial Support in Emergency Settings. In addition, tools were culled from the main CFS manuals of ChildFund, Save the Children Alliance, UNICEF, and World Vision, respectively. In all, a total of 263 tools were collected. Approximately 90% of these were in English and the rest were in French.

     In the preselection process, three members of the project team (Mike, Sabine, and Therese) selected materials for review according to multiple criteria:  practicality, relevance as a tool, and international applicability. A total of 174 tools were selected for more extended review. Many of the collected materials were not selected for review because they were deemed to be applicable only to a single country or context, were reports rather than tools, or were judged to be low in practical utility. Of the selected tools, some were very brief items of one page or less that can be useful in training or in framing a particular aspect of work, whereas others were much longer, in depth tools.
     The third stage consisted of a time-limited review of the preselected materials. In this stage, M. Wessells reviewed each of the English tools and S. Rakotomalala reviewed the French tools. The same criteria as had been applied in Stage 2 were used in this stage as well, only the bar was set higher as the attempt was to identify the most useful tools and to select the ones that are congruent with the draft inter-agency CFS principles. For ease of reference and also for purposes of identifying gaps, the selected items were reviewed according to each CFS principle. The initial intent had been to identify two or three tools per principle. However, very large numbers of tools fit under some principles, whereas few tools fit under other principles. This situation created a higher level of competition for inclusion in regard to some principles. To compensate partially for this and to increase the diversity of the toolkit, a decision was taken to expand the number of tools included in the written toolkit and to form sub-categories where that seemed useful. 

     Several limitations of the review and toolkit are noteworthy. First, work in particular regions such as Latin America was underrepresented. Second, the toolkit is incomplete since it is based only on materials that had been submitted. Other, better materials may be available, and if these are found, they could be incorporated into updated versions of the toolkit. There are a number of very significant gaps in the toolkit, and these are discussed in the final section of this report. Third, it cannot be assumed that the tools in this kit are ‘best practices.’ The emphasis was on selecting the most useful tools currently available, and the quality of the tools varies considerably. Fourth, the tools are not appropriate for all contexts—they need to be adapted to the specificities of each context by skilled practitioners. Last, the full tools review was conducted primarily by a single consultant (M. Wessells).
II. Useful Tools
     Numerous tools included below came from the CFS manuals of ChildFund, Save the Children Alliance, UNICEF, and World Vision, the references for which are:
Christian Children’s Fund (2008). Starting up child centered spaces in emergencies: A field 
manual. Richmond, VA: Author.

Save the Children Alliance (2008). Child friendly spaces in emergencies: A handbook for Save

 the Children staff. London: Author.

Toms, C., & MacLeod, H. (2006). Children in emergencies manual. Monrovia, CA: World 

Vision.

UNICEF (2009). A practical guide for developing child friendly spaces. New York: Author.

Principle 1: Take a coordinated, inter-agency approach.
	 Name of Tool
	Agency/Producer & Source (if in a manual)
	    Description
	      Comments

	Quick checklist: coordinate with government and other organizations
	Christian Children’s Fund (now ChildFund), p. 15 of CCF manual
	Brief checklist of bullet points
	Useful reminder to coordinate with government and other actors at different levels. Very skeletal—no details on how to organize geographic, substantive, strategic, financial or ethical aspects of coordination.


Principle 2: Assess whether CFS are needed, safe, and appropriate.
	 Name of Tool
	Agency/Producer
	    Description
	      Comments

	Diagram outlining the steps of an assessment
	UNICEF CFS manual, p. 23
	Half-page diagram
	Useful training tool—puts in a single picture what it would take hundreds of words to say. Includes coordination, filling gaps in programming, partner selection.

	Selection of community for assessments
	UNICEF CFS manual, p. 20
	Half-page list of selection criteria, adapted from CCF manual
	Quick list for guiding selection. Particular items such as ‘no schools or ongoing activities for children are available’ are imperfect criteria if goal is to support underserved target groups such as very young children.

	General Checklist for the Assessment Stage
	UNICEF CFS manual, p. 29
	Half-page matrix with key outputs, yes/no checkboxes, action/comments
	Thoughtfully designed outputs cover things such as understanding of daily lives of children, key issues they face, community resources available, outreach plan. Little on linkage with evaluation planning or assessment questions and methods.

	Afghanistan Child Protection Quick Assessment
	Save the Children Alliance CFS manual, p. 48
	3-page tool of mostly open ended questions covering how children spend their time, community networks, separated children, education, recreation, youth, children with special needs
	Collects useful mix of general protection and education/recreation related information pertinent to CFS. Not focused specifically on CFS, however. Open ended questions require relatively experienced interviewers and data collectors/analysts.

	UNICEF’s Rapid Child Protection Assessment Form
	UNICEF CFS manual, p. 30
	3-page assessment covering direct threats to life, access to essential services, separated/missing children, children associated with fighting forces, children in residential institutions, & some open ended questions
	General protection assessment not specific to CFS. No items on resources or assets or related to education and CFS.


Principle 3: Use CFS as a means of mobilizing the community to care for and protect children.
	 Name of                 Tool
	Agency/Producer
	            Description
	         Comments

	Developing a mobilization strategy
	UNICEF, CFS manual, p. 73
	1-page box outlining & describing 4 key steps based on material from ChildFund Afghanistan: activation of different subgroups, inclusivity, starting small & working up, promoting intrinsic motivation & volunteer spirit
	Helpful steps that recognize power differentials and get beyond homogenous views of community. Useful advice to start small and build up and to work in a way that builds intrinsic motivation. Bit abstract and does not offer concrete activities. Little explicit emphasis on building on existing strengths.

	Working with communities
	SC Alliance CFS manual, pp. 44-45
	2-page discussion of building on community resources and engaging the community in decision making via a core group. Outlines methods of describing daily activity routines of children and community members and of using drawing/mapping to engage communities in site selections for CFS.
	Valuable emphasis on community assets and engagement in decision making. Provides practical tools. Limited by lack of power analysis, particularly in regard to the core group.

	Community mobilization guide: Afghanistan
	CCF manual on CCS, pp. 79-86.
	Defines community mobilization with attention to power differentials and different sub-groups. Advises on how to learn about community organization, leadership, and networks in different areas. Offers advice on developing a mobilization strategy.
	Useful analysis of community sub-groups and power dynamics. Offers holistic view of community mobilization. However, discussion is abstract and not related specifically to CFS. Stronger on the ‘what’ than on the ‘how to’. 


Principle 4: Organize integrated supports and services.
	 Name of Tool
	Agency/Producer
	    Description
	      Comments

	Working with other sectors
	SC Alliance manual on CFS, pp. 46-47
	List of Do’s and Don’ts by categories of non-food items, food/nutrition, health, education, and livelihoods.
	Specific, very useful suggestions of how to make CFS intersectoral. The Do’s are highly practical and can be selected from to fit the local context.

	All-inclusive integrated basic services
	UNICEF and University of Pittsburgh, from UNICEF CFS manual, p. 38
	Half-page diagram that shows child well-being at the center and connecting with education, health & hygiene, psychosocial support, and recreation.
	Needs to be updated and enriched yet exemplifies the kind of visual tool that could be useful for training purposes.


Principle 5: Make CFS highly inclusive and non-discriminatory, including highly vulnerable girls as well as boys, and children at different stages of development.
	 Name of Tool
	Agency/Producer
	    Description
	      Comments

	Child Friendly Spaces Plan and Schedule Example
	SC Alliance CFS Manual, p. 82
	Outline of separate activity schedules for pre-school children, school-age children, and youth, respectively. One schedule shows parallel activities, and another organizes shifts for different age groups.
	Illustrates schematically how to organize activities for different age groups. General descriptors such as ‘psychosocial games and activities’ are a bit unclear, and the inclusion of ‘exam preparation’ for school-age children and youth is questionable. Boundaries of age groups are unclear.

	Example of an activity schedule which can be altered to meet the cultural, climatic and social situations
	World Vision Children in Emergencies manual, pp. 142-143
	Shows 12-day suggested schedule using shifts for children under school age and youth.
	Good diversity of activities, including sports for girls as well as boys. Includes meeting with parents and community members, learning about boys’ and girls’ typical days. Boundaries of age groups are unclear, as is how to include school age children.

	Child Friendly Spaces Activity Plan Format
	SC Alliance CFS manual, p. 81
	Activity planning form with spaces for listing objectives, names of activities/games, materials needed, instructions, reflection and processing questions for children, etc.
	Useful in enabling CFS workers to connect activities with specific objectives and to ensure that appropriate time, materials, and process are provided.

	Daily activity matrix for the child
	UNICEF CFS manual, p. 25
	Drawing tool for learning about a child’s typical day. Sun position indicates time of day, and activities with different caregivers are drawn in.
	Practical, fun way of learning what a child’s typical day consists of. Essential knowledge for organizing appropriate CFS activities and knowing who usually cares for child. Could be adapted for use in learning about particularly vulnerable children such as those with particular disabilities.

	Teaching children with disabilities in inclusive settings
	UNESCO manual on Embracing Diversity: Toolkit for Creating Inclusive, Learning-Friendly Environments, Specialized Booklet 3
	Detailed manual on disabilities of various kinds, barriers to learning and participation, and how to create a supportive, inclusive learning environment.
	This resource is not specific to CFS. Excellent resource on disability yet too long for use in emergencies. Useful mostly in preparation and disaster risk reduction work. 


Principle 6: Insure that CFS are safe and secure.

	 Name of Tool
	Agency/Producer
	    Description
	      Comments

	Code of Conduct for Staff & Volunteers
	UNICEF CFS Manual pp. 92-93 as adapted from CCF manual
	One page Code of Conduct with space for signature indicating understanding and willingness to adhere to the Code. Includes sexual exploitation, discrimination, harassment, and psychological as well as physical forms of abuse and violence.
	Useful starting point—simple, short, reasonably clear. However, if staff have very low levels of literacy, it would be important to complement such a tool with pictures or other devices to explain the principles clearly. It would be useful to include the responsibility to report violations. As a caution, a one-off reading and signing of this tool is not enough—there also needs to be other means of building full understanding and commitment on these issues.

	How to set up a Child Friendly Space with physical safety in mind
	SC Alliance CFS manual, pp. 61-62
	Checklist on basic safety elements regarding tents/physical structures, sanitation, and clean water.
	Simple, clear checklist. Would be valuable to link with site considerations as well.

	Minimum health and safety standards
	SC Alliance CFS manual, pp. 56-58
	3 page guidance on maintaining a safe space, encouraging hygiene, basic diseases and transmission, what to do if a child becomes ill while in the CFS, and what illnesses would prohibit a child from participating in CFS.
	Reasonably comprehensive, simple overview with useful health information. Would be useful to add linkage or proactive referral mechanism with local health post or facilities or links with community health workers.

	First aid instructions
	World Vision manual on children in emergencies, pp. 157-158
	Basic instructions on how to help an unconscious person or stop severe external bleeding
	Simple instructions combining photos and words. Not child specific yet useful.

	Registration form
	World Vision manual on children in emergencies, pp. 139-141
	Example of registration form in two formats—formal and child friendly. Includes space for child’s name, gender, birthdate, parent’s contact information, special needs. Also includes parent signature space and confidentiality statement.
	Useful to have two formats and to collect information—the friendly version uses drawings to make it easier to collect information from children or adults with low levels of literacy. Builds informed consent and confidentiality into the registration record creation. Would be helpful to include informed consent statement.

	Safe spaces attendance sheet
	Inka Weissbecker
	Sheet for registering attendance daily together with information such as name, gender, main caretaker, and types of vulnerability.
	Useful way of tracking attendance but also vulnerability such as disability, pregnancy, orphan, serious medical condition, etc. in a manner that CFS workers can refer to on a daily basis.

	Prevention of sexual exploitation and abuse in Liberia
	UNICEF & CCF (ChildFund)
	Report on a baseline assessment that collected qualitative information about sexual exploitation and abuse. Includes prevention of SEA pack consisting of picture cards, stories, and suggestions about talking with older children about what SEA is and how to prevent it.
	Included here because the prevention of SEA pack is a useful tool for engaging older children and teenagers about these frequently encountered protection issues. The pack was designed for Liberia yet could be adapted for use in other contexts.


Principle 7: Make CFS stimulating and supportive environments.
	 Name of Tool
	Agency/Producer
	       Description
	      Comments

	Action Sheet 7.1. Strengthen access to safe and supportive education.
	IASC. IASC Guidelines on Mental Health and Psychosocial Support in Emergency Settings, pp. 148-156.
	Outlines consensus, inter-agency minimum (first) response on education in emergencies. Key Action 2 includes a long list of items concerning how to make non-formal education more supportive and relevant. Also includes steps to strengthen education access for all and to prepare and encourage educators to support learners’ psychosocial well-being.
	Useful listing of different kinds of activities, life skills, participatory activities, etc. Comprehensive in approach and strong in emphasis on community mobilization, use of participatory approaches, using nonviolent means of behavior management, and creating a flexible, supportive learning environment. Does not offer specific guidance on how to accomplish each item though does have useful list of key resources.

	Activities to organize for different purposes
	SC Alliance CFS manual, pp. 18-19
	Using the typology developed by David Elkind, this matrix outlines creative, imaginative, physical, communicative, and manipulative categories of activities. For each category, it explains the purpose, gives examples, and makes concrete suggestions.
	Very helpful in providing a system and child development rationale for activities, avoiding the problem wherein a CFS becomes a collection of different activities. The focus, appropriately is on play and includes a mixture of group and free play activities. Should also encourage use of locally appropriate creative activities.

	Cultural, Life Skills, leisure, and public awareness activities you can use in Child Friendly Spaces
	SC Alliance manual on CFS, pp. 19-20
	For each category (e.g., cultural skills, leisure, etc.), this matrix defines the purpose the activities, gives examples and makes concrete suggestions.
	Useful complement to the matrix identified above. Good emphasis on building resilience and psychosocial well-being. Links with local culture are a plus, though more might be said about the importance of cultural identity.

	Types of play to include
	World Vision manual on Children in Emergencies, pp. 144-145.
	Matrix of different categories of activities: creative play, communication, physical play, constructive play, manipulative play. For each category, there are suggestions about the purpose and skills developed, what we can provide (e.g., materials) and what we can do.
	Useful typology and guide for developing activities in a systematic manner. Rationale statements underscore psychosocial well-being and helping children to make sense of what happens in their lives. Cultural activities such as traditional dances are included. Use of more local materials would be appropriate.

	Positive discipline in the inclusive, learning-friendly classroom: A guide for teachers and teacher educators
	UNESCO’s Embracing Diversity: Toolkit for creating inclusive, learning friendly environments, specialized booklet 1
	Full manual (over 100 pp.) on inclusive learning, building positive teacher-student relationships, creating a supportive learning environment, and dealing with challenging students.
	Not written with CFS specifically in mind yet provides wealth of information on creating a positive, supportive learning environment and how to avoid the use of corporal punishment. Length of the manual makes this useful mostly for preparedness.

	Child Friendly Spaces Facilitator Training Manual
	SC Alliance
	Manual for preparing CFS workers covers child rights, key principles CFS, protection risks, psychosocial support, basic activities, monitoring and evaluation.
	Useful tool for early training, though it contains little information on how to do basic activities and how to actually mobilize communities. Also it should have stronger definitions of resilience and accurate description of debriefing. Contains appropriate cautions about staff conducting ‘therapy.’


 Principle 8: Provide ongoing training and follow-up support for animators and staff.

A. General Tools
	 Name of Tool
	Agency/Producer
	    Description
	      Comments

	 “A step-by-step guide” on drawing and mapping exercises with children
	UNICEF, CFS manual, pp. 33-34
	2-pp. guide used to collect information via drawing from children who are separated from family and relatives.
	Useful, developmentally appropriate way of collecting information that could aid family reunification.

	Suggested training topics
	UNICEF, CFS manual, p. 81
	Listing of key topics for building deeper skills among CFS workers
	Some of these topics will have been covered in the initial training and capacity building. Nevertheless, this list recognizes that training is iterative. Would be useful to add making appropriate referrals for severely affected children.

	Quick checklist, deepen CCS activities
	ChildFund CCS manual, p. 52
	Lists 6 key activities needed to deepen CCS activities
	Limited yet useful reminder of mentoring animators as well as training, enabling ongoing community reflection and enagement with CFS, and continuing to facilitate links with other protection mechanisms and government.

	Moving forward toolkit: A guide for practitioners in the field of sport for youth in emergencies, part 3 (Activity Guide)
	CARE, Mercy Corps and the Nike Foundation
	Following presentation of the rationale for sports as a key activity for youth in emergencies in an earlier guide (part 1), this guide focuses on activities designed to build resilience and skills pertaining to communication, cooperation, trust building, etc.
	Long and not designed specifically for CFS. Yet it offers valuable activities focus for youth, who are often underserved in emergency settings. Activities may be selected and tailored to the CFS context. Relatively strong emphasis on trauma probably does not capture the complexity and diversity of youths’ psychosocial situation.


B. Tools for deepening psychosocial dimensions

	Name of Tool
	Agency/Producer
	    Description
	      Comments

	Interieur GB impression
	Terre des hommes
	Manual outlining 20 games for children in different age groups. Games are designed to be fun and to develop specific life skills. Each game comes with a description, objectives, and is followed by reflective process. 
	Very practical, useful tools having a clear psychosocial rationale. Games are fun and engaging for many children. Additional process and reflection guides would be useful in some cases.

	Psychological first aid
	SC Alliance CFS manual, pp. 37-40.
	Brief overview of what psychological first aid is and how to provide it. Includes also a table on positive and counterproductive coping reactions.
	Useful as a first introduction to psychological first aid. Does well in avoiding forcing children to talk, emphasizing active listening, etc. Would be good to say more on what to do if a child is seriously overwhelmed.

	Child protection—psychosocial training manual
	Terre des hommes
	150-pp. manual that uses experiential learning approach to train trainers. Covers topics such as child development, child participation, resilience, community mobilization, and animators’ competencies.
	Although not designed specifically with CFS in mind, this manual offers very useful information and activities/processes that could be used in training for CFS workers.

	Manual for training topics delivered to volunteers working in Child Friendly Spaces in Lebanon
	International Medical Corps
	20-pp. manual covers topics such as child development, age appropriate activities, psychological problems, impacts of different kinds of abuse on children
	Although developed in the Lebonese context, the material on psychological disturbances and impact/symptoms of abuse is relevant in many contexts.


Principle 9: Monitor and evaluate CFS programs and use the information to improve the quality of practice.
A. General Tools

	 Name of Tool
	Agency/Producer
	    Description
	      Comments

	Important principles of monitoring and evaluation
	SC Alliance CFS manual, p. 85
	1-page presentation of three principles: participatory and culturally appropriate, informed consent and feedback, and confidentiality and data security.
	Essential reminder of core ethics principles that are frequently overlooked in M & E. Valuable call for participatory approach and use of culturally grounded measures. Would be useful to include importance of feeding information back to the community. Mild tension between participation principle and language of ‘beneficiaries.’

	Important components of monitoring and evaluation
	SC Alliance CFS manual, p. 86
	1-page overview of differences between project outputs, outcomes & impacts.
	Valuable highlighting of distinction between output/process indicators and outcome measures. Makes important point that one cannot assume that because children have participated in particular activities they will automatically experience improved outcomes related to development, learning, and resilience.

	Checklist for General Standards
	UNICEF, CFS manual, p. 107
	1-page checklist, yes/no format with action/comments column for general standards such as parent & community involvement, referral structures in place, Code of Conduct on display, records of children, and weekly/monthly activity plans.
	Useful in checking that basic yet frequently overlooked steps have been taken to make the CFS a safe environment that promotes children’s participation and community involvement. Inclusion of item on referral procedures is a plus. It’s a bit general though specifics could be obtained by using more detailed monitoring tools outlined below.

	Quality Standards: Children’s activities and CFS Programmes
	World Vision manual on children in emergencies, pp. 150-154
	Checklist with time frame for meeting different items. Covers awareness of protection issues, curriculum/activities content, playground equipment, record keeping & planning, staffing, incentives/salaries, reports, supervision/management, parental involvement, child participation, etc.
	Comprehensive checklist, very readable and easy to use. Having the time frame is a plus and fits with idea of progressive implementation. Time frame is too ambitious for some emergencies.

	Minimum standards for Child Friendly Spaces and Children’s Centers, Darfur States
	UNICEF/Darfur
	Offers minimum standards concerning facilities, standards of care, and staff.
	Comprehensive standards not in checklist format yet simple and readable. Good attention to disability and intersectoral issues. They are a bit long (19 pp. document).


B. Monitoring Tools
	    Name of Tool
	Agency/Producer
	    Description
	      Comments

	Monitoring checklist for Child Friendly Spaces
	International Medical Corps
	3-page monitoring tool with yes/no format. Categories of items include volunteers, environment, activities and child participation, and community involvement. Summary evaluation ranking included, together with open space for open ended comments, information on special cases, and feedback provided, actions for further follow-up and training.
	Simple, easy-to-use tool that can be used off the shelf (as it is). Good emphases on quality of environment and participation of children—girls as well as boys. Includes useful items on children with disabilities and follow-up with children who do not attend. Very useful to have spaces for feedback given and needed capacity building. Community involvement and monitoring of larger protection issues are a bit thin.

	UNICEF Child Friendly Spaces in Darfur: A Monitoring Tool
	UNICEF
	3-page monitoring tool with checklist on structure, staff, activities, interviewing children and adolescents, animators, and community members. Several electronic resources are cited.
	Helpful as general checklist and includes valuable items on protection and psychosocial dimensions. Breakdown of children by age groups needed. Would benefit from adding response items (e.g., Yes/No) and spaces to document actions & recommendations. Bit thin on community involvement.

	Monthly Report / Monitoring Sheet

Recreational/Cultural Centres of Bam and Surrounding Villages


	Ruth O’Connell 
	5-page monitoring tool for recreational and cultural centers. Provides breakdown of children by age groups and items on staff and capacity building. Includes items on hygiene, water & sanitation, supply monitoring, and overall evaluation.
	Applies well to CFS, despite application to cultural & recreational centers. Enables rapid, holistic snapshot of CFS, including information on staffing, children’s age groups, and supplies. Thin on community involvement, inclusion of very young children.

	Minimum standards of indicators for monitoring PSS in Centers
	Ruth O’Connell
	1 spreadsheet page of indicators (mostly output or process indicators) in categories of environment, family and community support, child physical health, spaces for peer intervention, & interactions between children and volunteers.
	Applicable at least partially to CFS even though developed for somewhat different purposes. Offers useful array of monitoring indicators, which can be adapted to CFS. Would be valuable to include more on disaggregated age groups and community involvement.


C. Outcome Evaluation Tools

	    Name of Tool
	Agency/Producer
	    Description
	      Comments

	Example of outcome objectives and indicators
	SC Alliance, CFS manual, pp. 88-89
	2-page tool outlines two main objectives of CFS together with suggested outcomes, indicators, and data sources.
	Useful outcomes related to children’s hope, social connection, and life skills. First two outcomes are really outputs, and use of only qualitative measures such as focus group discussions is challenging for many field teams. Also, outcomes are defined by outsiders and indicators do not meet SMART criteria.

	Example of Output and Outcome Indicators
	ChildFund, CCF Manual on CCSs, p. 58
	1-page listing of indicators pertaining to children, animators, and community; child indicators include participation of children in different age groups, % of children displaying improved psychosocial status
	Useful disaggregation by age, gender, ability status. Overall outcomes desired are not specified, and methods of measurement are unclear. Many indicators do not meet SMART criteria.

	Impact assessment DB parents village
	Terre des Hommes
	Spreadsheet of questions and space for replies of parents regarding CFS. Asks about views (positive and negative) about CFS, changes in children’s behavior, parents’ participation in CFS and their opinion of it.
	Useful example of how to collect evaluation information via spreadsheet. Captures value of parent perspectives and of open-ended questions. It’s unclear what level of detail to include in the spreadsheet. Field teams frequently find it difficult to analyze and interpret large amounts of qualitative information. 

	Evaluation tool for children ages 7-12
	SC Alliance, CFS manual, pp. 94-96
	2-part tool consisting of Happy-Sad Faces exercise and Problem Tree Exercise. In former, children identify benefits or changes that have occurred to them since taking part in the CFS. Each item is written on a card, and the cards are posted on the wall. Children then use five stickers to mark things that have happened to them and a different color sticker to mark things that have not happened to them. In the Problem Tree exercise, children identify things that are problems for themselves and other children. Then they think how the problems have been addressed by other children, families, etc. and post those around the concerns.
	Uses child participatory tools that invite children’s perspectives on CFS in a fun manner. Can be used with teenagers as well. Situation may bias children away from saying negative things. It’s unclear in the tool how to relate the Problem Tree data back into evaluation of the CFS.

	Focus Group Discussion Guidelines
	SC Alliance, CFS manual, pp. 113-116
	FGD Guidelines covering group composition, facilitation, objectivity, empathy, active listening, ethics and management of difficult issues, standard operating procedures, note taking.
	Good coverage of basic elements, with attention to ethics issues such as raised expectations, informed consent, and confidentiality. Would be strengthened by giving more attention to ‘sampling’, including views of different sub-groups. In the field, it is challenging to prepare good data collectors—it takes extensive practice and guidance to be able to capture participants’ words accurately. Also, guidance on how to use the data would be valuable, as field practitioners often collect shelves of such data yet do not know how to analyze and use them effectively.


Principle 10: Develop and follow an appropriate exit strategy.

	    Name of Tool
	Agency/Producer
	    Description
	      Comments

	Transition or Exit: Question and Items to Consider
	SC Alliance CFS manual, p. 119
	Half page of questions concerning what children like and want to see continued, level of community ownership, feasibility and linkages
	Useful planning guide. Would benefit from additional questions on resource-related aspects of feasibility, coordination, and how to complement schools and other structures.

	Moving on: A Child Friendly Space after the Emergency Phase
	World Vision Emergencies manual, p. 155
	1-page suggestions and considerations for continuing CFS beyond emergency phase, including options such as child rights groups/clubs, sports teams, music groups, etc.
	Helpful exploration of longer-term activities. However, singular activities such as music groups or crafts are probably best not considered CFS, which by definition are intersectoral and geared toward achieving protection, psychosocial, and education outcomes.


CFS Management Tools

	    Name of Tool
	Agency/Producer
	    Description
	      Comments

	Job description example: Child Friendly Spaces coordinator
	SC Alliance CFS manual, p. 70
	Outlines roles & responsibilities
	Example only. Should probably have more on community mobilization.

	Job description example: Child friendly spaces supervisor/monitor
	SC Alliance CFS manual, p. 71
	Outlines roles & responsibilities
	Example only.

	Job description example: Child friendly spaces facilitator
	SC Alliance CFS manual, p. 72
	Outlines roles & responsibilities
	Example only.

	Caring for the carers: Dealing with stress
	SC Alliance CFS manual, pp. 76-78
	Outlines what stresses humanitarian workers, what managers can do, and how to conduct problem solving discussions, including after critical incidents.
	Useful analysis of management sources of problems such as unclear and/or unrealistic expectations, though not having an accurate ToR should be mentioned explicitly. It would be useful to have additional emphasis on referral for workers who have been severely affected.

	Logistics checklist
	SC Alliance CFS manual, pp. 52-53
	Checklist in form of questions and bullet points related to logistics plan, materials procurement, budgeting.
	Helpful in thinking through logistics in general terms, and inclusion of budgetary considerations is a plus. There probably should be more on analysis of transport, storage and access issues.


Materials

	    Name of Tool
	Agency/Producer
	    Description
	      Comments

	Child Friendly Spaces Materials/Equipment Kits
	SC Alliance CFS manual, pp. 64-65
	Defines kits including tents, education kits, safe play equipment, shade netting, water filters, barrier fencing, and children’s play kits.
	Useful example of a ‘one stop shop’ for planning, prepositioning, and transport. Details of some parts of the kit are not provided. Could be improved by encouraging use of local play materials.

	Supplies for a CFS for up to 500 children over a three month period
	World Vision manual on children in emergencies, pp. 134-136
	Detailed listing of everything from soap to pencils to tents, sanitary towels,  footballs, etc.
	Useful as an overall, detailed list that could be tailored to context. Would be improved by encouraging use of local play materials.


III. Gaps
     Because work on CFS is still relatively new, it is unsurprising that there are significant gaps in regard to the diversity, practicality, depth and quality of the tools that are currently available. In this review, it was noticeable that most of the tools currently being used are designed for use by international staff and well educated national staff. A significant challenge in enabling more effective practice is to develop, test, and use in a systematic, principled manner tools that are designed to support national and local CFS workers, including people with relatively low levels of literacy and lacking an extensive background in child protection, emergency education, and psychosocial support.

     Among the conspicuous needs for tools are the following.
· A training manual that can be used to prepare national CFS workers in the first few months of an emergency. 

· A rapid assessment tool that can be used in the first several weeks to guide decisions about whether and how and implement CFS.

· Practical, step-by-step guides on community mobilization.

· Tools related to developing and enriching the intersectoral dimensions of CFS.
· Simple, clear, brief information on child development that can help to build the capacities of CFS workers to implement age- and gender-appropriate activities.
· Practical tools on how to reach out to, include, and support children with disabilities..
· Practical tools on how to reach out to, include, and support children who are highly vulnerable due to problems such as separation, living and/or working on the streets, displacement, etc.

· Easy to use, brief guides on how to develop and implement youth-to-child and child-to-child activities in CFS.
· Short, clear guides on follow-up and mentoring as means of enriching CFS and deepening the capacities of CFS workers.
· Tools on developing different life skills.

· Agreed upon definitions and measures of outcomes of CFS

     It will be important that these tools are developed through a process of learning in the field and are refined to insure that they are user friendly and enable effective CFS implementation. In the longer run, it will be essential to test the effectiveness of various tools and approaches through systematic program evaluation and research aimed at strengthening practice. This very early draft toolkit is offered as only one step on the longer journey of inter-agency learning.
